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WAITING WITH EACH OTHER FOR GOODBYES

“In this waiting, you realize you are not waiting for nothing; you are not just killing
time between breaths. She starts then talking. She hasn’t spoken much till this time,
so everyone else leans forward to listen to her. She sounds confident and while she
is speaking, she hopes that at the end, things might actually end up how she imag-
ined them to be. | want to stay in the moment. Learn together how to un-learn. Read-
ing texts together, scribbling poems, making sounds and singing together. Some-
times sitting in silence and other chitchatting endlessly together. One day we could
cook all together, sit at the table and have dinner together. Go for a drink together.

[.]

You look around the room and see faces nodding with relief.

[...]

So, you wait, with a tea mug held between your hands. It warms your hands and then
your heart. Your heart is open, ready for the magic to unfold.”

Excerpt from factional story “a tea mug between your palms”,

“Zine IV_ii Weaving Factional stories in the form of short vignettes”

| conceived and facilitated this practice-based arts research by means of fiel[dwork and
written dissertation, with an intention to tune in prefigurative pedagogies through the
lens of intersectional feminism . | aimed at contributing to the existing conversation
about the problematisation of hierarchical structures and mechanisms of power within
the field of music and arts learning. | explored hybrid methodologies and reflections
that embody personal, collective and anti-hierarchical values on (un)learning — meth-
odologies that prioritise the positionality of the subjects and the situatedness of their
relationalities.

Through the fieldwork process, the conversations and the interviews of this research,
| understood that prefigurative (un)learning sites, such as the one assembled for the



purposes of this fieldwork, do not only need a multitude of perspectives and posi-
tionalities in order to function meaningfully, but that the foundation of such sites is
based on multiplicity and multi-positionality. For a learning site to be a place of trust
and support, it needs to be mutually shaped and sustained. For improvisation and
composition to be practiced collaborative through vulnerability and emancipation, all
contributing perspectives and positionalities ought to be recognised as material or
immaterial resources. Articulating and archiving those resources needs to reflect the
subjects’ involvement, not just the interest of the researcher and the academic context
whithin which the research is conducted.

As a researcher | was supported from the collaborators of this assemblage to impro-
vise with the resources that were shared in this site of (un)learning. We held space for
processes of collective (un)learning that challenge colonial knowledges and episte-
mologies of violence. Our efforts to decolonise our methodologies, pedagogies and
ways we address one another and come together, the ways by which we listen, attend
and tend to one another, as well as make space and time for multivocality on equal and
just terms. In the first encounters of this assemblage, we discussed partial perspectives
about Baubo, both as an object - a series of found clay/terracotta statues excavated
from various locations and displayed nowadays in museums around the world - as well
as a subject in ancient Greek mythology. We exchanged ideas and perspectives about
Baubo and her relationship with Demeter, both as mythical and historical subjects
and objects. Alongside the series of fragmented accounts that span across diverse
localities and temporalities, we read about; we attempted to formulate our own under-
standings. More specifically we departed from the myth and explored togetherness
and non-hierarchical collaboration through transmedia poetry in a state of waiting. We
expressed aspects of our realities and experiences as a way of reclaiming magic in the
process of improvisation and composition. Our perspectives of viewing, telling, read-
ing and apprehending Baubo - the object, the subject, the myth — analysed through the
lens of intersectional theory and methodology, were at times captured in materials of
this research, while at other times we drifted away from Baubo, Demeter or any other
myth to focus on our stories.

The transdisciplinary artistic practice, explored and rehearsed in the context of this
research is the sum of knowledges, contributions and relationalities between the col-
laborators of the fieldwork. As well, this practice is influenced by my interpretations
and understandings of their positionality and practice. The fieldwork of this research
gave me confidence and hope, at times, about the practice of improvising, rehearsing
and composing situated stories through the medium of transmedia poetry. Transmedia
poetry may have the potential to employ and orient towards a genealogy of politics

that embodies and prefigures equity in access to material and immaterial resources,
may contribute to the shaping of non-hierarchical relations, political forms and pedago-
gies. Articulating, embodying, listening, looking and apprehending stories of multiva-
lent human and non-human bodies, such as that of Baubo, when understood as lived
and situated experiences, may underscore intersubjectivity, resist power relations and
normalised hierarchical identities; a politics of (un)learning and devising across differ-
ent artistic mediums, that prefigures egalitarian relationalities within the social fabric
that are situated.

Waiting with past and present strategies of political and social organising and mobilis-
ing that were made available to us through intersectional feminism and prefigurative
politics theory and practice, has provided this research with an affective, intellectual,
theoretical and practical plexus. This plexus supported us when we began to start
unmasking the coded language of racism, misrepresentation and individualism we
may have unintentionally been using for so long in improvisation and composition .

In this last section of my thesis — Zine V - | am attempting to offer a series of conclu-
sions about the ways by which we could rehearse pedagogies when we intend to
move from unmasking to practicing a definite distancing from racism, misrepresenta-
tion and individualism;. Those ways may assist us to how we collectivise and mobilise
consciously, through prefigurative pedagogies and intersectional feminism. Aiming
at enabling diverse orientations of improvising, composing and articulating situated
realities to resonate and be listened, the findings of this research my be found useful
to fellow practitioners and artists. This final text, in dialogue with the thesis and its
transmedia materials as a whole, wishes to open up a conversation about the notion of
waiting with each other for goodbyes to racism, misrepresentation and individualism
through rehearsing ways of modulating the distribution of the heard as a means of
social recognition (LaBelle, 2023).

The following text comprises of three short texts each problematising with the three
main questions of this research.



WAVING RACISM GOODBYE: OBSERVATIONS AND FINDINGS
ON THE FIRST RESEARCH QUESTION.

How might gender, class, race and sexuality inform the practice of transdisciplinary
improvisation and composition?

As a practitioner trained in music, music education and musicology, | have come to
realise through my studies and work that my main interest lies in exploring ways of
practicing anti-racist collaborative art that has the potentiality to hold cultural white-
ness accountable for blocking access to material and immaterial resources to “other
forms of knowledge, histories and cultures” (Bradley, 2006, 5). This decision entails
the task of imagining a learning and arts practice that does not shy away from naming,
systemic racism that is inherent in arts pedagogies that have rendered hierarchal roles
possible. This decision urged me to foreground facilitating rather than leading an artis-
tic process. As well, | tried to contextualise it within the social sphere in which it oper-
ates, and to explore the tools and counter-mechanisms that will enable it to become
less mediated and hierarchal. My efforts towards this direction join those who have
already invested their intellectual and affective labour engaging with subversive peda-
gogies within transdisciplinary sites of learning. Through my work in the context of this
research, | aimed at engaging with conversations with practitioners who have a curios-
ity to practice arts by means of feminist collectivity andvice versa. The findngs of this
research, in the form of journal entries, reflective notes, poetry, writings or unfinished
audiovisual materials, may contribute to discourses about ethics and methodologies
of practicing collective improvisation and composition through the lens of prefigurative
pedagogies. Either through the circulation of the zines (physical and/or digital copies),
as well as through a series of future workshops, teach-in sessions and conversations,
| wish to encourage a counter-institutional exchange of knowledges with practitioners,
artists, pedagogues, collectives and the public who might be interested in the theoret-
ical and practical aspects of my research.

Music, as any other art form, is situated in and conditioned by its sociocultural context.
Our work as musicians and pedagogues does not exist in vacuum. Our practice, wheth-
er strictly sonic, musical or transdisciplinary, is embodied, affective and intellectual and,
depending on the principles we stand for, has the potential to instigate institutional and
systemic change. Naming the existing overlapping oppressions — sexism, ableism,
classism, racism — reminds us how entangled we are in the systems that reproduce
them, that reproduce us. Antiracism as praxis sits at the heart of intersectional and
queer feminisms. Existing literature and practice has provided us the pedagogic tools
and methodologies that we may practice in order to enact prefigurative sites of learn-

ing and unlearning. Prefigurative pedagogies through the lens of intersectionality may
offer a bedplate for a transmedia and transdisciplinary approach to improvisation and
composition tin a collective manner. In such effort, addressing the gendered, classed
and racialised histories of the subjects that inhabit a learning territory is a task that we
are still ned to figure out how to best approach it with respect and gratitude towards all
positionalities involved. We ought to name the elephants in the room, whether racism,
misrepresentation or individualism, when we are calling for the abolition and disman-
tling of the hierarchical structures that render them possible. By doing so, we may then
start to engage in conversations on the means of how we produce, acquire and circu-
late resources and knowledges as practitioners, artists and facilitators, conversations
situated within the larger sociopolitical sphere.

Antiracism as a strategy that encourages institutional and systemic transformation
is understood here as a practice of tackling overlapping systems of oppression and
inequality. From noticing, to calling out, to challenging and disrupting sexism, classism,
heterosexism, and ableism within the design and the facilitation of transdisciplinary
collective improvisation and writing/composition, we begin to “decolonise our speech,
our thought, our methodologies, and our pedagogies” (Smith, 1999, 20). This research
wishes to show the merits of practicing prefigurative pedagogies instead of other mod-
els of ‘mutlicultural’ ‘participatory’ methodologies. According to Deborah Bradley, the
use of coded language in conversations about race obstructs direct engagement with
the matter. As well, in the West “multiculturalism is likewise a racial project that produc-
es and reproduces racialised understandings of the music of the world” (Bradley, 2006,
2). Thus, multicultural arts education, and music education, becomes entangled in this
web of coded language, perpetuating racialised interpretations of global art. Terms

” &

such as “ethnicity,” “culture,” and “multicultural” function as coded proxies, deflecting

discomfort associated with open conversations about race.

Our hope to start seeing the change that we wish to collectively bring about, both in
the learning, artistic and social environments we inhabit, is provided by change that
needs to be embodied by thesubjects whose positionality affords change. Antiracist
prefigurative pedagogies call for the redistribution of material and immaterial resources
and an immediate implementation of antiracist principles within the learning environ-
ment (Davis, 2003). Unlike multicultural arts education, which inadvertently reinforces
racial hierarchies, antiracist strategies in (un)learning territories advocate for intention-
al, transformative practices that model the principles of equity, justice, and anti-op-
pression within the learning environment (hooks, 1994). This approach necessitates a
departure from coded language, encouraging direct discussions about race and the
way it overlaps with other forms of oppression, such as gender, ability, sex and class.



The praxis of collective improvisation and writing of transmedia poetry within the
encounters of the fieldwork Waiting with/for Baubo,; a transmedia [ethno]graphic trans-
media poetry workshop was grounded on the corporeal, affective as well as intellectu-
al re-enactments of gendered, racialised and classed ethnographies/autobiographies.
In that sense, we unpacked categorisations and hierarchies based on race, class and
gender.

Can we perform our resistance to inequality as a product of ignorance and violence
towards difference? When we recognise those very differences as we shift the ways by
which we come together to create and share our autobiographies through transmedia
poetry? Are we exploring the potential for developing and therefore inhabiting multi-
vocal and multi-conscious positionalities?

bell hooks’ poignant observation about the dynamics of race andgender highlights the
historical challenges faced by women of colour within the feminist movement (Hooks,
1994, 103). Her critique underscores the need for genuine accountability in accessi-
ble spaces for dialogue and transformation. In the context of collaborative transmedia
poetry, in this research, both as medium and practice, the focus is on embracing dif-
ference in expressing nuanced narratives by breaking down disciplinary, sensorial and
intellectual barriers. Transmedia poetry, with its capacity to incorporate various media,
voices, perspectives and ethnographies, may become a liminal and hybrid space that
allows for non-hierarchical processes of improvising and writing; no medium or media
is more important, no voice in more less important, no format of sharing is of highest
quality. There is no precedent of assigning monetary value on transmedia poems, which
leaves room for creation and circulation in counter-institutional ways across diverse
localities and geographies. Transmedia poetry encourages multivocality; a plurality of
voices, perspectives, and artistic forms, that points towards equity and social justice
within the site of collective improvisation.

The reader(s) are invited to navigate through some of the reflections of the collabo-
rators of the assemblage and especially those prompted by the phrases/questions
no one can put a story inside me but me and is this what poetry feels like? that were
posed to them in the beginning of the collective reflective conversation in the seventh
encounter.

WAVING MISREPRESENTATION GOODBYE: OBSERVATIONS AND FINDINGS
ON THE SECOND AND THIRD RESEARCH QUESTION.

In what ways might collective transmedia ethnographic poetry serve as an alter-
native or subversive situated practice that challenges the normalised hierarchical
identities prevalent in community/participatory arts education?

How can embodied encounters with and through weaving and sharing new pat-
terns of togetherness distance themselves from notions of ownership of knowil-
edge and intellectual property?

Based on the collaborators’ reflections and contributions on the prompt no one can
put a story inside me, but me, | have explores the possibility to distance myself from
providing a conclusionary text with answers to the research questions, but instead |
tried to synthesise the multipleperspectives of the collaborators of out (un)learning
territory.

| have placed transmedia ethnographic poetry at the heart of the research, as | believe

transmedia poetry to has the potential to sound, feel, taste and look as chaotic, as messy,
and as queer as the subjects and the readers wish for it to be. It may be open-ended
or finished, polished or raw; it can convey the context, realities and autobiographies
of the subjects of an assemblage. One of our shared responsibilities, within this terri-
tory of (un)learning, has been to resist providing a definition for transmedia poetry. By
doing so, we insisted that transmedia poetry must remain unpredictable and disrup-
tive. Similar to the medium itself, our roles and responsibilities may shift depending on
the reality each one of us is dealing with in their everyday life as well as the shared
realities of the societies we are part of. Shifting roles and responsibilities presents itself
with the potential of creating a territory where the practice of collective improvisation
and writing/composition no longer rely on the construction and reproduction of nor-
malised hierarchical identities. Personal autobiographical and ethnographic narratives
and realities are negotiated, transformed and shared via sound, bodies, image, moving
image, text, amongst others; to artefacts, ephemera, instances of togetherness, learn-
ing and unlearning that may at time or not necessary comprise what we have under-
stood collectively as transmedia poems. Especially in counter-institutional territories
where neither the process, nor the outcome of are commercial, the agents engaged
in the process have more possibilities to be liberated from reproducing hierarchies
across mediums, subjects and outcomes.

What might prove most challenging in this approach is the facilitation and the shap-
ing of spaces/territories that resist hierarchical identities. Similar to artists and peda-


https://evinakou.com/waiting-with-for-baubo-collective-journal/

gogues, feminist political assemblies that attempted to practice egalitarianism equality
and non-hierarchy, this was a challenged we faced during the fieldwork. An assem-
blage and a territory are living organisms that need constant tending and attention;
they are entangled with material and immaterial resources and the struggles for equal-
ity on distribution, accessibility, interchangeability. Drawing on previous and current
experiences as a member of artistic and political collectives, | was determined to resist
facilitating this research from a canonical and hierarchical position; especially that of
the musician, music teacher, musicologist or music pedagogue. The design of the
fieldwork was rooted on the assumption that the ‘researcher’ maintains the flexibility
to shift roles and perspectives throughout the research; from an insider to an outsider
of a practice, a discipline and a medium, and vice versa. Therefore, my role has been
in constant flux, swinging between the one of a collaborator, researcher and facilitator
of the process with a particular interest in the notion of bi-directional informal sharing
and (un)learning. Assuming that bi-directionality can be one thread of connecting the
social to the academic and the artistic, challenging hierarchical and canonical identi-
ties during the fieldwork through an intersectional lens, has shaped the ways by which
we came together to hold space, improvise and compose.

From rehearsing equality in representation within a territory of informal learning, to
holding a space for improvisation, suggesting techniques of synthesising polyphony
through transmedia composition, writing within a collective, documenting a shared
practice, transcribing in verbal language the testimonies of individuals and composing
a piece of text in the form of a written dissertation, we have run the risk of “coerc-
ing perspectival pluralities” (Bradley, 680). In other words, | hope | managed to avoid
polishing the edges of the process and the contributions and leaving the reader(s)
with an analysis that presents itself as radical and conversational, when it is not. The
contributions of the collaborators alongside with my personal reworkings of the rele-
vant literature, theory and methodology have taken a variety of mediums and formats,
such as transmedia poetry, sound, image, field recordings, archival material, fictive
and theoretical text that have now a life of their own and are available to the reader(s)
to challenge, tune in and engage with depending on their positionality and point of
perspective.

Writing transmedia poetry collectively opens up the possibility of queering composi-
tion by destabilising monolithic and canonical methods, roles and expectations within
participatory/community arts practices. My experience of improvising writing transme-
dia poetry as a collaborative situated practice has offered an opportunity to rehearse
unpredictability and vulnerability; a process of constant transformation through transi-
tion across senses, art mediums, intellect and affect.
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The reader(s) are invited to read through the transcription of selected parts of the
sound-recording of my personal reflective journal after the sixth encounter of the field

work. Since the journal entries are in Greek language. what follows is a duo lingual

transcript of an entry that is relevant to the topics discussed above.

Reflective Diary
Entry no. 6, 20.02.2023
Transcription of recording

Reflective journal Tou €kToL gpyactnplov
Waiting with/for Baubo 20.3.2023. ©a
EEKIVNOW HE KATTOLEG OKEWPELG TTOL EIXA
HETAEL TOL TTPONYOLHEVOL KAl ALTOUV
TOL EPYACTNPIOL KAl CUYKEKPIUEVA

LE KATTOLOLG TTPORBANUATIOMOUG...AUTOL

Ol TTPORBANUATIOHOL APOPOLV GTO

TTOC0, Tl £lVAL ALTO TTOL AEITTEL ATTO TN
8ladikaola TTov EXEL WG ATTOTEAEOUA,
oLUPWVA HE TN SIKLA pov TTPocAnyn,
EVW TA ATOHA CLUPWVOLV KAl CLVAIVOLV
Kal arrolnTouV TN CLUUHUETOXH TOLG OF
£va MAaioLlo cLVSIANOPPWONG, OGO TO
duvaTto AyOTEPO LEPAPXNIHEVO...TL Elval
QLTO TTOL OTAV AVTO CUMPWVELTAL KAl

LLE TTOlOV TPOTTO Ba AstToLpYEL, SNAadn
KATTOLOLG BACIKOUG KAVOVEG OTTWG TT.X.
how do we hold the space together?,

e TNV evotnta who is in the room? pe
KATTOLEG AOKNOEIC ALTOOXESIACHOU,
OLYXPOVEG I ACLYXPOVEG, TL Elval ALTO
TTOL HE KAVEL VA £XW TNV EVTLTIWON OTL TA
atopa dsv avaAapBavouy pwToBoLAla.

Agv LlOXVEL Yl OAA TA ATOopA, AANG
UTTAPXOLV SIAPOPETIKEG TAXVTNTES
KAl AQUTEC Ol TAXVTNTEG Yld HEVA Elval

Reflective Diary
Entry no. 6, 20.02.2023
Transcription of recording

Reflective journal of the sixth workshop
Waiting with/for Baubo 20.3.2023. | will
start with some reflections | had between
the previous and this workshop and in
particular some reflections...these reflec-
tions are about how much, what is it that
is missing from the process that results,
in my own understanding, while individ-
uals agree and consent and seek their
participation in a co-construction frame-
work, as less hierarchical as possible...
what is it that when it is agreed and how
it will work, i.e. some basic rules such as
e.g. how do we hold the space together?,
with the section who is in the room? with
some improvisation exercises, contempo-
rary or asynchronous, what is it that gives
me the impression that individuals do not
take the initiative.

It does not apply to all individuals, but
there are different speeds and these
speeds for me are understandable and
acceptable, because each individual
understands and functions differently, it
is not a quantitative question, it is qualita-
tive... | think that in this group there is the
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https://soundcloud.com/evi-nakou-1/waiting-withfor-baubo-reflective-journal-workshop-v-1/s-T4nyaPLwDxb?si=d3e27388840946c99524b0d880a5d5d3&utm_source=clipboard&utm_medium=text&utm_campaign=social_sharing

KATAVONTEG KAl ATTOSEKTEG, YIATI

KAOE ATOMO KATAVOEL KAl AEITOLPYEL
SlAPOPETIKA, SEV €lval TTOOOTIKAG PLONG
N SlEPWTNON, EIVAL TTOLOTIKN... OEWpPW OTL
OE ALTA TNV OMAdA LTTAPXEL O XWPOG VA
EKPPACOLV TA ATOUA AVOIXTA TO KATA
TTOCO UITOPOLV, BEAOLV, £XOLV TO XPOVO
VA CUVEICPEPOULV ATTO TN HIA CLVAVTNON
OTNV EMOMEVN N VA TTAPOLV TTPWTOROLAIA
aALBOPUNTN KATA TN SIAPKELA EVOG
gpyaotnplov.

To teAevTalo, TO va AnPBsl N
TTPWTOROLAIC ALBOPUNTA, KAL VA
EKKIVNOOLV 81adIKaoleg ano atoua
KATA TN SIAPKELA TOL EPYACTNPIOV,
VOULIZW OTL Elval KATL TO OTTOIO EXEL
€EEAIXOEL OTO XPOVO, TTAPOAA ALTA TO Va
OULVEICPEPOLV TA ATOMA 0TO Miro board
€lTE VA Aravtnoouyv o eva email Tou
OTEAVW TNV £RSouASA, TO OTTOIO EXEL
HETATPATTIEL OE pVLRA oTo signal group
chat, kal TTOAEG POPES VILWOBW — Twpa
glval akpaia n meptypapr — OTL yIiveTal
ghosting Kat AuTo...aLTO CLVICTATAL OTO
OLYKEKPIUEVA ATOHA VA EXOLV HIA TTOAD
AUECN AVTATTIOKPLON VW AAAA va NV
arokpivovTal KaBoAou.

Twpa, OKEYPELG TTAVW OE ALTO: EXEL VA
KAVEL UE TOV TPOTIO LE TOV OTTOIO KAVW
facilitate tn dladikaocia; Xpsialovtal ta
atopa va AapBavouy Tig odnyleg aro sva
ATOWO, TTAPOAO TTOL EXOUVIE CUVAIVEDEL
o€ KATL ANAo; Mola sivat avtn n grey area,
0 TPOTTOC Kal 0 BABUOC E/CTOV OTTOlO
NYEloatl KATL, TIPOKEIUEVOL VA TTAPAUEVOLY
TA ATOMA APKETA engaged Kal re-
sponsive...Kdl yld HEVA LA TIPOCWTTIKN
Slepwtnon €lval, KATL TO OTTolo sival Atyo
€Ew aro to comfort zone pov os oXEon
LIE TN OLYKEKPIUEVN Sladikaola, sival OTL
VIWBW oav 8ACKAAQ, EVTOC EICAYWYIKWY,
otav TI¢ Kuplakeg, iptv tn Asutepa

TTOL £PXETAL TO EPYACTNPLO, KAVW HId
LTTEVOO O TTPOKELIEVOL VA TIPOCOETEL
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space for individuals to openly express
whether they can, want, have the time to
contribute from one meeting to the next
or to take a spontaneous initiative during
a workshop.

The last one, to take the initiative sponta-
neously, and to get processes started by
individuals during the workshop, | think
that’s something that has evolved over
time, yet for individuals to contribute to
the miro board or to respond to an email
that | send during the week, which has
turned into a message in the signal group
chat, and sometimes | feel - now that’s an
extreme description - that there’s ghost-
ing and that’s... this consists of certain
people having a very immediate re-
sponse and others not responding at all.

Now, thoughts on this: does it have
anything to do with how | do facilitate

the process? Do individuals need to

take instructions from one person, even
though we have consented to something
else? What is that grey area, the way and
degree to which you lead something,

in order to keep individuals sufficiently
engaged and responsive? and for me a
personal question is, something that is a
little bit out of my comfort zone in relation
to this process, is that | feel like a teacher,
within quotes, when on Sundays, before
the Monday when the workshop comes, |
do a reminder in order for people to add
materials to the miro board so that other
people have enough time to interact with
them. Because this is something that we
agreed to, to put materials in so that each
person in their own time has the oppor-
tunity to interact with them and why don’t
individuals offer themselves to present

in the who is in the room sections? and
words/theory. A small parenthesis, next
time they will need to present their work
and theory.

0 KOGHOG LAIKA 0TO miro board £tol
WOTE KAl TA LUTTOAOUTA ATOHA VA EXOLV
QPKETO XPOVO VA AANAOETIE pACOLV

HE auTd. AlOTL ALTO €lval KATL OTO

OTTOlO CLVAIVECALE, VA TOTTOBETOVE
LAIKQ, £TOL WOTE TO KABE ATOUO OTO
8IKO TOL XPOVO va £xel SuvatoTtnTa

va AAANAOETSPA E ALTA KAl YIATL TA
atopa Sev TIPOCPEPOVTAL ATTO LOVA TOUG
VA TTAPOULCIACOLV OTIG EVOTNTEG Who

is in the room? kat words/theory. Mia
LLKPN TTAPEVOEDN, TNV ETTOUEVN POopPA Ba
XPEIQOTEL VA TTAPOLOIACOLY TN SOVAELA
TOUG Kal Bswpla.

Eilvat kATt To orolo e TTPORANKATIOE,

OE OXEON HE TO TL ylveTal 0tav dlvetal

N €EAeLOEPIA OTA ATIA KAL YIATI ALTO
ONUAtvel 0Tt Sivw €yw TNV eAsLBEPIA

oTa Aatopa, Epoocov To open call ivat
apPKETA self-explanatory omwg kat ot
81adIKaoleC TTOL AKOAOLBNCAE ATTO TNV
apXn, TTPOKEIUEVOL VA (PPOVTICOUVHE AULTH
N Sladikaoia armo KowvoL. AvapwTIEpAL
Qv €ipat TTOAD armartnTikn n av dev

ElMAL APKETA ATTAITATIKN. MEVIKA OF

Hia 8ladikaoia TTou o Elval ApKETA
KalvoLpPLa, TTOLO Elval TO KPLTNPLo; Oa
NBsAa TTOAL va To oL{NTACW HE TOV
Mavaywtn kat tTn Aavan otav ivat
8laBgotpol, av ocuvavtnBoLHE AUTH TNV
eBdopada. To £xw oLINTAOEL HE ATOpA
TTOL EUTTIOTELOAL TN YVWHN TOLG, OE LA
BAon OWC TTIO KOIVWVIKI KAl TTOAITIKI] KAl
KaAATexvikn. To ouZnTnoa pe - R
el — , TTOU CUMUETEXEL OTO EPYAOTNPLO,
TNV OTT0la KAl ETUXE VA OLVAVTHOW
TTPOXOEC TLXAIA...KAL IE APOPUN AUTO
onuepa avetpeEa oto PBAIo tng Liz Ler-
man, Hiking the horizontal, aro to oroio
glxa tnVv mpobeon va SlaBaow KATL o
QULTO TO EPYAOTNPLO, AAAA Ba To SlaBaocw
TNV EMOUEVN POpPA.

[...] ouZnTNoape Ao KowoL TNV I8€a T@ ---
-- yla to food feast [...] va AaBetl xwpa tnv

It's something that | was concerned
about, in terms of what happens when
freedom is given to the dishonest and
why that means that | give freedom to the
individuals, since the open call is quite
self-explanatory as are the procedures
that we followed from the beginning in
order to take care of this process togeth-
er. | wonder if | am too demanding or not
demanding enough. Generally speaking,
in a process that is quite new to me, what
is the criterion? | would love to discuss
this with Panagiotis and Danae when
they are available, if we meet this week.
I've discussed it with people whose opin-
ions | trust, on perhaps a more social and
political and artistic basis. I've discussed
it with ---—--- , - and ------- , who is partic-
ipating in the workshop, and whom | hap-
pened to meet the other day by chance...
and in light of that today | went back to
Liz Lerman’s book, Hiking the horizontal,
which | had intended to read something
from in this workshop, but will read it next
time.

[...] we discussed together ----- 's idea of
the food feast [...],to take place next week
and take up all the time of the workshop.
| will have to ask the FAC people if we
can stay a little later.

Some basic principles suggested by ------ :
there should be no specific end time, i.e.
it should not last only two hours. [...Jcom-
plementary to what/what each person
brings, we will all together co-convene a
recipe that we will cook together and eat.
We have settled on soup [...]

That’s all for now, waiting with/Baubo
20.3.2023.
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€MOpEVN £BSouAdaA Kat va KATAAARBEL ONO
TO XPOVO TOL EPYAOCTNPIOL. Oa XPEIAOTEL
va pwtnow Ta atopa amo to FAC, av
ITOPOUVLE VA HEIVOLUE AlyO apyoTEPQ.

KArroleg BACIKEG APXES TTOL TTPOTEIVE

------ : VA NV LTTAPXEL OLUYKEKPIUEVN

wpa ANENG, 8NAadn va pnv SlapKEoel
HOVO 80V0 WPEEG. [...] CUUTTANPWHATIKA HIE
00a/0,TL PEPEL TO KABEVA, OAa pall Ba
OLVATTOPAGICOVLE LA CLVTAYN TNV oTTola
Kal Ba HayEPEPOLE arro KovoL Kat 8a
Ppape. KataAnEape va sivat coura, [...]

Avta, waiting with/Baubo 20.3.2023.
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The subversion of hierarchical structures and identities within a territory of learning,
through the practice of transdisciplinary improvisation and writing/composition, might
become possible through collective counter-institutional efforts within civil society.
Learning territories should no longer be the space of a single and neutral knowledge
transmitted from the authoritarian figure of a white-middle-to-upper-class-male artist
and/or arts-teacher to the student(s). Through the deconstruction and the subversion
of the systemic racism that inherits the arts education and arts industry twe beging
to enable diverse, often opposing and irreconcilable experiences and perspectives
to coexist with each other. Their interdependence on equal and just terms will resist
notions of dominance. Learning from indigenous communities of Mexico and more
specifically from the Zapatistas model of education and the paradigm of Escuelita,
the nurturing of social relationships is the grounding force of prefigurative models of
self-organising. Our shared, personal or collective realities and struggles, in relation
to overlapping oppressions, must be named so that we can collectivise our efforts to
resist structures of inequality. Departing from the everyday and aiming at challenging
institutional norms and hierarchies urges us to reconsider the role of arts and trans-
disciplinary arts-education within the social and political systems we live. By creating
counter-spaces of knowledge production and sharing, (un)learning territories, where
the affective, the intellectual, the embodied and the sensorial aspects of improvisation
and writing/composition are equal to each other. We begin to realise the interchange-
ability and interdependence of artistic mediums. We start seeing the interconnected-
ness between ourselves and others, as practitioners and artists. We then start to imag-
ine the transformative power of prefigurative pedagogies and politics, a configuration
of tendencies, behaviours, methodologies, relationalities, visions and principles that
reflect the desired changes we want to see and experience in our shared communities
and lives. Understanding the immateriality and the materiality of the (un)learning terri-
tories we begin to organise our resistance to existing systems of racism and oppres-
sion and nurture knowledges to emerge from the communities.

Hierarchical distinctions between subjects start to blur and a horizontal approach to
organising and learning is cultivated by those who are willing to instigate change. The
value system that derives from the Eurocentric paradigm is known for the exclusive-
ness, racism, violence and oppression that applies on human and non-human bodies,
as a way to exploit intellectually, emotionally and financially those cultures, communi-
ties and subjects that appear to capitalism and imperialism as potentially profitable.
The practice of arts and arts education have long been a mechanism and a platform
for the realisation of a profit-making machine, that can only be deconstructed from bot-
tom-up. Faced with a profound crisis that representative Western-style democracies

15



are going through globally, as well as cultural institutions and institutions of education,
prefigurative pedagogies may suggest a paradigm shift and radical possibilities of
social transformation.

The reader(s) are invited to navigate through some of the reflections of the collabora-
tors of the assemblage and especially those prompted by the phrases/questions No
one can put a story inside but me and Hiking the horizontal that were posed to them
in the beginning of the collective reflective conversation and resonate with the above
observations.

it will NOT be ok

WAVING INDIVIDUALISM GOODBYE: HOPES AND ASPIRATIONS

ON ORGANISING NON-HIERARCHICAL FEMINIST/INTERSECTIONAL
TERRITORIES OF TRANSDISCIPLINARY IMPROVISATION AND
WRITING/COMPOSITION.

As mentioned before, the penultimate encounter of the fieldwork took the form of a
collective kitchen and dinner, during which we discussed and reflected collectively
on the workshop encounters. We shared thoughts and affect over food and drinks.
Through writing or conversing we realised that for most of us this moment was not the
conclusion of the process, but rather a new beginning of a new one; after spending
time getting to know each other, improvising, experimenting, and understanding each
other’s positionalities, desires and limits, we were ready to work together as a group.
But time was almost up, since that was one of the last encounters of our shared pro-
cess.

Coming to the end of the fieldwork it became clearer that the work we had done so
far was not merely artistic, but rather methodological. We explored ways of holding a
space of (un)learning in a collective and non-hierarchal manner resisting to rush solid-
ified artistic outcomes. Often our shared process gave us an opportunity to wait with
and for each other in a process of acknowledging and embracing the multiple ways
we operate and present ourselves due to our positionalities, in a temporary room of
our own.

Feminist collectivity, through an intersectional lens, as a strategy of facilitating non-hi-
erarchical transdisciplinary improvisation present the ethical and theoretical frame for
the dismantling of oppressive systems embedded in cultural and educational institu-
tions. Listening, in an attentive manner, introduces another layer of feminist collectiv-
ity in territories of (un)learning. The sensory and embodied aspects of improvisation,
writing, performance and composition allow us to explore the notion of transformative
justice in multimodal ways.

Intersectional prefigurative pedagogies involve recognising the importance of diverse
modes of apprehension, participation, appreciation and expression. Sonic, visual and
verbal aesthetics and tools complement each other while they remain in interdepen-
dence with the intellectual, the sensorial and the affective aspects of learning and
creating. Foregrounding complementarity and interchangeability in the facilitation
of artistic learning and making provides a firm ground for multivocality to flourish; all
names are called, all voices are heard, all struggles and efforts are acknowledged.

Feminist collectivity takes into consideration the spatial and sensory dimensions of a
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learning environment. It involves shaping territories conducive to collaboration, soli-
darity and exploration, where human and non-human agents have an equal footing in
the process of producing and circulating knowledges; a counter-institutional strategy
that actively challenges existing structures with an aim to provide transformative jus-
tice to the arts and arts-education by dismantling hierarchical identities and structure,
the notion of intellectual property and the monetization of learning and creating art.

Exploring the work of other artists, practitioners, pedagogues, collectives, political
assemblies and scholars, | have come to realise that advocacy for feminist subversive
collectivity and transformative justice in spaces of artistic learning, involves a commit-
ment to intersectionality, and the reimagining of (un)learning environments that are
produced on the basis of difference.

Through improvisation, non-consolidated bodies inhabit the lapses and excesses of
meaning while they oscillate between the dissonances and resonances of social life.
By practicing improvisation, intersubjectivity and vulnerability, they suggest embod-
ied gestures of transformation. Hence, composing and performing sound by means of
improvisation may be a gesture that exceeds the subjective and signifies vulnerability
not as passivity, but as a part of embodied social relations. It “helps us understand
how and why forms of resistance emerge as they do” (Butler, 2020, 192). Practicing
improvisation in these terms requires giving the power of decision-making back to
the artists and the listeners, tuning into the practices and work ethics of artist-run and
self-organised autonomous initiatives. By resisting the industry’s rectilinear logic and
its sealing gloss, collaborative listening as if gossiping reverberates the existing socio-
political realities and instigates genuine, intuitive and visceral responses. Bodies that
practice resistance are queering the field of heteronormative imperative by introducing
abnormal factors of signification. Vulnerable, multivalent improvising bodies manifest
their agency on being signifiers of something and/or nothing through unpredictability
and affect. They perform speech and sonic acts and express themselves in the public
sphere by self-initiated gestures of covering or uncovering, sustaining or unleashing,
performing or quieting their voice and body.

What follows is the sound-recording of my personal reflective journal after the seventh

encounter of the field work as well as some of the reflections of the collaborators of the
assemblage and especially those prompted by the phrase We could that were posed
in the beginning of the collective reflective conversation in the seventh encounter. The
reader(s) are invited to navigate through those audiovisual materials as complimentary
to this text.
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